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Although the concept of reflection in education is traced back to Dewey (1933) and Schon
(1983), the idea is as old as Socrates and his approach to thinking and questioning (Farrell,
2025). In effect, reflection has been an integral part of human existence since the dawn of
time. One manifestation of this in education was reflective teaching (Farrell, 2018).
Reflective teaching has also been in the limelight in TESOL for a long time (Farrell, 2025).
Different forms of reflective teaching methods have been explored hitherto, such as reflective
journals (Yagata, 2025), observation and feedback (Javahery & Kamali, 2023), video
recording (Mercado & Baecher, 2014), action research (Burns, 2010), stimulated recall
(Kamali et al., 2025) and collaborative reflection (Kamali & Javahery, 2024), to name a few.

Like any other concept, reflective practice has been influenced by various social, political,
and contextual factors, one of which is technology. The rise of technology, particularly in
recent years, has revolutionized the way we live, learn, and even think. The results of studies
on the impact of technological advancements on critical reflection are mixed. There are
numerous warnings about the negative impact that the rise of technology — specifically
Artificial Intelligence (AI) — has on human critical reflection (Christou, 2024; Kimmons et
al., 2015; Lu & Xie, 2022; Nilsson, 2022; Ozden et al., 2024). Some perceive technological
advancements as a threat, fearing that digital tools may encourage superficial engagement,
limit deep contemplation, and replace meaningful self-reflection with automated processes
(e.g., Dergaa et al., 2024; Guo, 2021; Seale & Cann, 2000; Zeichner & Liston, 2013). On the
other hand, numerous studies support the impact of technological advancements on human
reflective skills (Hsia et al., 2023; Mair, 2011; Saritepeci & Yildiz Durak, 2024).

This special issue, nonetheless, views technological advancement as an opportunity to
enhance and redefine reflective teaching practices in TESOL. Digital platforms (Villamizar &
Mejia, 2019), Al-driven feedback systems (Mohammadi et al., 2023), and collaborative
online spaces (Prilla et al., 2020) can offer teachers new ways to document, analyze, and
reflect on their experiences. These tools can facilitate deeper insights (Tang, 2024), promote
learning motivation (Hsia, 2023), and create more interactive and dynamic avenues for
reflective practice (Ekin et al., 2024). By integrating technology thoughtfully, teachers can
expand their reflective processes beyond traditional methods, making them more accessible,
data-driven, and responsive to the evolving educational landscape.

Therefore, this special issue aims to synthesize the works on TESOL technology-mediated
reflective practice and explore how digitalization and technology support TESOL reflective
teaching, the opportunities and challenges they present, and how these tools can facilitate the
reflection process. To do so, contributions can be related to one of, but not limited to, the
following areas:



The role of Al and automation in TESOL reflective practice

Social media and TESOL reflective practice

E-Portfolios and digital journals for TESOL teacher reflection

Video-based reflection in TESOL

Learning Management Systems (LMS) as tools for reflection in TESOL

Professional Learning Networks (PLNs) for collaborative reflection in TESOL

Digital burnout and the emotional impact of technology on teacher reflection

in TESOL

8. Privacy, ethics, and data security in technology-mediated reflective practices
in TESOL

9. Access and equity in digital reflective teaching tools in TESOL

10. Integrating technology-mediated reflection into TESOL teacher education
programs

11. The role of technology-enhanced self-reflection in teacher-led TESOL

professional development
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12. Online coaching, mentoring, and peer feedback for reflective growth in
TESOL

13. Sustaining a reflective teaching practice in TESOL through digital
communities and networks

14. The potential of Al-powered reflective tools in TESOL teacher education

15. Balancing technology and human-centered reflection in TESOL teacher
development

Invited authors are requested to send an abstract (200-300 excluding references) and a short
biography to jaber.kamali@ihu.edu.tr and tfarrell@brocku.ca by 15 March 2026.
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