
 

Special Issue  

Affective Atmospheres in TESOL: Pedagogising Emotion, Identity, 

and Agency in Times of Educational Change 
 

Guest Editors:  

Julian Chen (Curtin University) 

https://orcid.org/0000-0001-7788-0462 

Leonardo Veliz (University of New England) 

https://orcid.org/0000-0003-2489-7484  

 

Educational change is now an enduring condition of TESOL. Standardized assessment and 

accountability regimes, platformization of teaching and learning, AI-mediated practices, shifting 

migration and internationalization, and ongoing post-pandemic restructuring have altered the 

landscape in not only what language education does, but also how it feels to participate in it. These 

transformations carry emotional consequences that shape identity trajectories and the 

possibilities for agentive action among learners, teachers, and institutions (Tajeddin & Yazan, 

2024).  

 

This Special Issue proposes affective atmospheres as a conceptual and practice-relevant lens for 

understanding the nexus of emotion, identity, and agency in TESOL under conditions of change. 

Affective atmospheres refer to the shared, circulating, and often pre-conscious emotional 

“tones” that emerge through the relations among bodies, discourse, space, technology, and 

institutional practices (Anderson, 2009; Stewart, 2007; Wetherell, 2012). In TESOL contexts, 

atmospheres of anxiety, aspiration, fatigue, belonging, surveillance, or hope can become 

patterned and consequential: they shape who feels entitled to speak, who is recognized as 

legitimate, and how people imagine and enact agency (Ahmed, 2014; Biesta et al., 2015; Priestley 

et al., 2015; Zembylas, 2003b). 

 

While TESOL scholarship has productively examined teacher emotion, emotional labor, learner 

affect, and identity negotiation (Benesch, 2017; Gkonou, Dewaele, & King, 2020; Isenbarger, L., 

& Zembylas, 2006; Pavlenko, 2005), much work still treats emotion primarily as an individual 

attribute or narrative account. By contrast, an atmospheric framing foregrounds emotion as 

relational and situated, enabling analysis across discursive interactions—from classroom practice 

to institutional culture and policy climates—without reducing affect to either personal 

psychology or abstract structure (Massumi, 2015; Zembylas, 2003a). 

 

Hence, the purpose of this Special Issue is to curate a collection of compelling studies and 

discussions that show how affective atmospheres shape identity and embodied agency in 

TESOL during educational change, and to generate conceptual and pedagogical resources for 

teachers, educators, practitioner researchers, and program leaders. 
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Since TESL-EJ publishes work that bridges research with classroom and professional practice, 

this Special Issue aims to: 

1. Re-theorize emotion in TESOL through a post-structural lens as atmospheric, relational, 

and situated, rather than solely individual or representational (Anderson, 2009; Wetherell, 

2012). 

2. Illuminate how affective atmospheres shape identity work and recognition in multilingual 

learning and daily practice (classroom tone, staffroom culture, online participation 

climate) (Darvin & Norton, 2015; Norton, 2013; Pavlenko, 2005). 

3. Expand accounts of agency to include collective/distributed agency and 

ecological/temporal dimensions of action in TESOL (Ahearn, 2001; Emirbayer & 

Mische, 1998; van Lier, 2008). 

4. Offer practice-facing implications for pedagogy, teacher education, assessment, and 

ethical engagement with educational technologies (Benesch, 2017; Selwyn, 2022; 

Zembylas, 2021). 

5. Generate implications for teacher education, program leadership, and ethical digital 

pedagogy in rapidly changing educational environments (Selwyn, 2022; Zembylas, 2021). 

Submissions may address (but are not limited to): 

• Atmospheres of digital change and AI mediation 

• Assessment and accountability climates 

• Teacher identity, emotional labor, and professional sustainability 

• Migration, internationalization, and policy atmospheres 

• Methodological innovation for studying affect in situ 

We invite manuscripts to clearly articulate: (a) the atmosphere(s) under study, (b) links to 

emotion/identity/agency, and (c) relevance for TESOL practice/teacher education. Proposals 

aligned with the target areas below are particularly welcome: 

• Empirical research articles that are innovative and thought-provoking 

• Conceptual/theoretical papers advancing affect-oriented TESOL frameworks 

• Methodological papers (how to study affective atmospheres rigorously) 

• Practice-based articles with analytic depth and transferable implications 

Please send a 300-word abstract, along with your names, affiliations, short bio (100 words or 

less), and type of manuscript. Submit your abstract proposal to: atmospheres@tesl-ej.org  

Proposed Timeline  

• July 1, 2026: Deadline for abstract proposal submission  

• August 1, 2026: Announcement of accepted proposals 

• April 1, 2027: Deadline for full manuscript submission  

• May to June 2027: Initial editorial screening and review before peer review 

• July to September 2027: Peer review and decisions 

• November 2027: Revisions and final acceptance 

• January 2028: Copyediting and publication as Special Issue 

• February 2028: Publication 
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